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Abstract

The study's goal is to look at ease of use and perceived utility as a mediating factor in the relationship between ICT competencies and motivation among EFL professors. The TAM sample theory is used to investigate the primary criteria, "perceived ease of use & perceived usefulness." The study used exploratory, descriptive, and survey methods to analyze data. The participants are currently enrolled in King Khalid University. The goal is to choose areas where the researchers want to disclose significant facts about the study's purpose. The data-gathering tool was a 5-point Likert scale-based questionnaire. Furthermore, investigate the barriers and strategies for overcoming these issues. The findings show that there is a statistically significant association between obstacles, ease of use, and sense of interest. Moreover, there is a statistically significant association between ease of use and intentions. However, no statistical relationship exists between barriers, intentions, and trends. The study recommended that EFL professors be kept up to date on rapid technological advances and that motivation be activated at universities to assess ease of use and perceived utility.
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Introduction 

One of the main goals of bringing information and communication technologies (ICTs) into university classrooms is to assist teachers in learning new and creative ways to use ICTs. This is partly because teachers must enhance their knowledge and teaching skills to effectively use modern ICT tools in the classroom, such as flipped classrooms, mobile apps, clickers, interactive multimedia, audio devices, the internet, telephones and VoIP, mobile gadgets, instructional television, computer games, teaching machines, interactive whiteboards, programmed instruction, and more. Digital competence refers to the proficient utilization of digital technology in diverse contexts (Baartman et al., 2011). The improvement of digital skills among lecturers is the first step in dealing with the challenges brought by technological progress. The next step is creating teaching activities that help students gain important digital skills needed to succeed today. Billett et al. (2018) and Okoro (2013) say that competence includes the knowledge, skills, and behaviors someone needs to meet certain performance standards. Competency can also mean the traits or abilities that let a person carry out specific tasks properly. It shows what someone can do in their job, so when the job requires certain actions to achieve goals, the person uses their inner qualities to respond effectively (Nzilano, 2013).
A substantial body of research from Saudi Arabia has examined the perceptions of English as a Foreign Language (EFL) lecturers regarding the integration of technology in lecture halls (Al-Ahdal & Alharbi, 2021; Al-Ahdal & Shariq, 2019; Allam et al., 2016). (Elstad & Christophersen, 2017) and (Nugroho & Mutiaraningrum, 2020) indicate a discrepancy between the self-perceived competence of EFL lecturers and their real proficiency in utilizing technology. Given this information deficit, the principal objective of the research is to evaluate the technological proficiency of Saudi English as a Foreign Language (EFL) lecturers, considering factors such as their training and the obstacles they faced.
There is a critical view that lecturers’ digital abilities are lacking compared to adults in other industries. For example, lecturers are not as good at addressing problems in technology-rich environments (TRE) as adults in other fields. Still, it's important to keep in mind that lecturers’ proficiency with technology is distinct from their competence in digital classroom instruction, albeit this critical notion. According to Colbert et al.(2008) when trying to figure out if technology helps students learn, we need to think about "the impact of students' linguistic and cultural backgrounds on technology use, variables that facilitate or impede language acquisition, and the enhancement of language competence" (p. 6-7).As a result of technological advancements, EFL lecturers should employ less traditional classroom practices. Teaching English as a foreign language in Saudi Arabia requires educators to master the use of technology to meet the needs of their students and help them achieve their learning objectives. This is demonstrated by the fact that most Saudi English as a Foreign Language (EFL) lecturers are unprepared to serve as role models when it comes to using technology. This discordance in ICT usage is indicative of a large gap between the private and public spheres of technology use among EFL educators.
The study was conducted to investigate the ease of use and perceived utility in the relationship between ICT abilities and university teachers' motivation, specifically at King Khalid University. The study focuses primarily on the hurdles to properly implementing ICT in teaching and learning within lecture halls. The questionnaire categorizes barriers such as ICT literacy, knowledge, ICT ease of use, perceived utility, trends, and intention to utilize ICT technologies for EFL university teachers. Thus, the study attempts to determine lecturers' ease of use and perceived utility in employing information technology in lecture halls. Furthermore, the study focuses on the perceived utility of lecturers acquiring appropriate abilities, as well as positive attitudes and confidence in professional growth or training to employ integrated technology in university teaching. Furthermore, the study aims to identify the rational factors that hinder the development of technological competence.
Questions and the Hypotheses of the Study  
1- What is the ease of use and perceived usefulness possessed by the lecturers in teaching  at  King Khalid University?
2- [bookmark: _Hlk190476057]Do EFL University lectures be motivated to implement changes in their teaching habits based on information technology?
3- What hinders the acquisition of EFL lecturers’ technology competence at King Khalid University?
Moreover, the study has drawn hypotheses to emphasize the mediating role in relationships between ICT competencies and the EFL university lecturers’ motivation in the barriers, ease of use, intentions, knowledge, and trends. The researchers suggested the following hypotheses as below:
· Ease of use mediates the relationship between Knowledge and Trends.
· Ease of use mediates the relationship between Knowledge and Intention.
· Ease of use mediates the relationship between ITF and Trends.
· Ease of use mediates the relationship between ITF and Intention.
· Ease of use mediates the relationship between Barriers and Trends.
· Ease of use mediates the relationship between Barriers and Intention.
· Perception of Interest mediates the relationship between knowledge and Trends.
· Perception of interest mediates the relationship between Knowledge and Intention.
· Perception of Interest mediates the relationship between ITF and Trends.
· Perception of Interest mediates the relationship between ITF and Intention.
· Perception of Interest mediates the relationship between Barriers and Trends.
· Perception of Interest mediates the relationship between Barriers and Intention.



[bookmark: _Hlk92693632]Literature review
Digital Competence
[bookmark: _Hlk92693706]According to Janssen et al. (2013) who explained the difference between "digital literacy" and "competency," the former is more commonly used in educational settings, while the latter is more commonly utilized in European policies and initiatives pertaining to e-inclusion. Furthermore, they argued that competency involves a broader educational understanding that incorporates understanding, proficiency, and perspective on digital technology. They argued that the term "digital competency" is more commonly used in educational settings than "digital literacy," and that the former is more commonly used in European policy and e-inclusion initiatives. They went on to say that competence necessitates a more holistic understanding of education that encompasses digital technology knowledge, abilities, and attitudes. 
Technology Acceptance Model 
Davis (1986) proposed the technology acceptance model (TAM) as a framework for information systems to forecast whether consumers will embrace new systems. Two key factors—perceived usefulness and perceived ease of use—determine the acceptability of an information system. A system's perceived utility is the extent to which an individual thinks it will enhance his performance. The degree to which an individual anticipates that a system will be user-friendly is known as its perceived ease of use. According to this paradigm, an individual's attitude toward the system's use and his sense of its usefulness affect behavioral intention, which in turn determines the system's use. Davis argues that the potential influence on an individual's performance is just one of many factors that influence how he uses a system. This information is sourced from Nagadeepa and Mohan (2019).
Ease of Use 
The utilization of electronic information resources encompasses the processes of searching, evaluating, retrieving, and contextualizing these resources to address various informational requirements. This utilization represents a method of leveraging information across multiple disciplines that has been obtained to fulfill the specific needs of academic faculty members effectively. The efficacious employment of such resources depends entirely upon their alignment with faculty members' professional responsibilities. The emergence of electronic information resources has substantially transformed the professional activities of academic staff into the domains of pedagogy, instruction, and scholarly inquiry, primarily due to their capability to disseminate current research findings and facilitate remote access without geographical limitations. Through this advancement, electronic information resources have achieved significant importance and become essential instruments for propelling higher education institutions forward. These resources now represent substantial investments across numerous universities, particularly given that the Nigerian Universities Commission mandates their availability as a prerequisite for program accreditation. To maximize the benefits derived from electronic information resources, faculty members must possess competencies in operating the information and communication technology devices through which these resources are accessed and utilized (Iroaganachi & Izuagbe, 2018).Kpolovie and Awusaku (2016) underscored that all individuals, including academic staff, must demonstrate effectiveness and efficiency in information and communication technology usage, as genuine achievement in today's intensely competitive environment relies upon such knowledge and capabilities. This suggests that faculty members' proficiency in utilizing electronic information resources depends fundamentally on their mastery of information and communication technology tools, which serve as contemporary mechanisms for accessing these resources to enhance their scholarly endeavors.
Perceived Usefulness 
In conventional terminology, electronic information resources constitute informational materials that exist in digital formats and are retrieved through electronic platforms including computers, CD-ROM technology, internet networks, and additional digital infrastructures. documented electronic books, electronic journals, web-based databases, CD-ROM databases, electronic conference proceedings, electronic theses and dissertations, and electronic newspapers and magazines are primarily accessible to most academic faculty members. These resources afford lecturers informational content that extends beyond their institutional boundaries. The conventional constraints of geographical proximity and temporal limitations have been eliminated through the introduction of electronic information resources, thereby facilitating worldwide information accessibility and scholarly discourse among academics from both industrialized and developing countries globally. In substantiating this assertion, the authors noted that electronic information resources have progressively emerged as an indispensable component in educational practices, research endeavors, pedagogical activities, and learning processes. The imperative to establish the mediating influence of perceived utility and perceived accessibility within information communication technology and its practical implementation among educators motivated this investigation. Perceived utility and perceived accessibility were designated as mediating variables. The findings indicate the following: a statistically significant positive correlation exists between information communication technology support and its utilization, educators' attitudes toward information communication technology adoption and implementation predict actual usage patterns, and perceived utility and perceived accessibility function as positive partial mediators between information communication technology support and its practical application (Nicholas and Obichukwu, 2021).
Lecturers’ ICT Preparations & Challenges 
Professional development in technology-enhanced pedagogy should constitute a fundamental component of faculty preparation initiatives to ensure more systematic integration of technological tools across disciplinary boundaries. Academic institutions have adopted varied approaches, embedding technological discourse within specialized methodological coursework. Despite this methodology's superior capacity to address technology integration within discipline-specific curricula, limitations persist regarding the opportunities available for candidates to implement technology-based instruction in classroom settings. Undoubtedly, no universal approach exists for preparing prospective educators to incorporate technology effectively into their pedagogical practice. Teacher educators frequently encounter difficulties in their endeavors to design, demonstrate, and implement optimal combinations of digital experiences throughout faculty preparation programs (Dexter et al., 2006). Academic staff members occupy a crucial position in the integration of information and communication technology within their instructional methodologies. Faculty members face the challenge of adapting traditional pedagogical approaches through the utilization of information and communication technology tools as instructional media. The greater the extent to which an educator employs instructional technology within the classroom environment, the less instructor-centered the learning environment becomes (Erben et al., 2008), while simultaneously fostering interactive classrooms and promoting learner-centered education. Conversely, educators who belong to different generational cohorts than their students may function as immigrants in contemporary digital environments, potentially developing negative attitudes toward information and communication technology usage. Dudeney and Hockly (2007) contended that a substantial portion of the adverse attitudes faculty members harbor toward technology typically stems from insufficient confidence, inadequate facilities, or limited training, culminating in an inability to recognize the advantages of implementing technologies within educational contexts.
 ICT Competency at Saudi Universities 
In comparison to other Gulf State higher education institutions, Saudi Arabian universities encounter numerous challenges in the effective implementation and utilization of Information and Communication Technology. Through survey methodology and interview techniques, data were collected from students, faculty members, and administrative personnel across 10 Saudi universities and 5 Gulf States universities. The participant cohort comprised 142 faculty members, 121 staff and administrative personnel, and 511 students, as documented in previous research. The findings demonstrate that Gulf States universities derive substantially greater advantages from Information and Communication Technology than their Saudi counterparts, despite comparable financial allocations, shared cultural frameworks, and adequate infrastructural foundations across all participating nations. Consequently, numerous Saudi universities continue to rely on paper-based procedures that result in operational delays and generate additional complications. For instance, academic staff members spend considerable time executing instructional responsibilities including assessment activities, lecture preparation, and administrative tasks, while simultaneously encountering communication difficulties. Additionally, students confront multiple obstacles related to registration processes, faculty interaction, technological familiarity, and various other concerns. Furthermore, administrative staff demonstrate insufficient competencies for addressing technological challenges, with evidence indicating that Saudi university personnel possess limited or absent qualifications for Information and Communication Technology utilization and lack understanding of their professional responsibilities and obligations. Additional problems manifest as consequences of systemic institutional issues including inadequate Information and Communication Technology infrastructure, insufficient training programs, limited motivation, and deficient leadership structures (Alturise, 2024).
Methods
3.1 Research Design 
Research design is a framework of methods and techniques that a researcher selects to integrate the various components of research in a logical manner, thereby ensuring that the research problem is efficiently addressed. It provides helpful tips on the "how" of conducting research using a specific methodology. Each researcher has a list of research queries that require evaluation. This endeavor is feasible through the implementation of research design (Khanday & Khanam, 2019). The present study examines the ease of use and perceived utility as a mediating factor between ICT competencies and the motivation of lecturers at Saudi universities. The researchers aim to identify these obstacles and establish groundwork for potential solutions that will enable lecturers to effectively integrate ICT tools and programs into their teaching processes in lecture halls. The issue of ICT competencies barriers for lecturers has been the subject of numerous studies, which have also examined the challenges of perceived utility and ease of use. Consequently, the investigation illuminates these regions to elucidate the issue and identify solutions. However, this section focuses on the methods used to conduct the study. The section also furnishes details about the study's population, the sampling technique, and the research design. Other topics that are addressed include the validity and reliability of the instrument, the sources of data collection, the method of data collection, and the method of data analysis that was employed in the study. The data was collected using a survey approach in the research. This procedure entails the acquisition of data from primary and secondary sources by means of questionnaires and the review of pertinent literature. Descriptive, exploratory, and survey methodologies will be implemented to execute the pursuit.
3.2 Population & Sampling
The population of the study is 100 participants’ males & females who distributed at King Khalid university campuses. The demographic information presents gender, teaching experience and qualification degree from bachelor up to doctorate degree. Most responses were tracked by those who obtained doctorate degrees. The sample of the study’s response is 93 participants , 89  is valid for analysis EFL lecturers teaching English syllabii integrated with technology. The purposive sample used a selective sample which is a non-probability sampling method where the researchers intentionally select individuals who are most likely to provide relevant, rich, and meaningful data based on the purpose of the study and determined the sample size for research by the scholars (Krejcie & Morgan,1970) from the given sample. The researchers ensured that participants were chosen in such a way that diverse regions where the University has its colleges found representation in the study. Formal consent was sought from the participants and due clearance obtained from the University’s ethics committee. All responses were measured using five-point scale elements, ranging from "1 = Strongly Disagree" to "5 = Strongly Agree."
3.2.1 The Questionnaire
The questionnaire was designed to gather data on investigating the ICTs competencies in relationship to ease of use and perceived usefulness for EFL university lecturers’ motivation. It has four dimensions. Each dimension has sub areas. The first dimension is technical competencies which have three areas: knowledge, information technology and barriers to use. The second dimension is ease of use and perceived usefulness which has areas such as ease pf use, perception of interest and the last one is trends. The third dimension is trends towards lecturers’ principles on using ICTs. The fourth dimension is intention to adopt the use of ICTs in teaching English. The questionnaire was planned by google forms as URL and sent via social network app “WhatsApp”. It took roughly three months to be analyzed.   
3.3 Data Analysis 
3.3.1 Construct reliability, indicator reliability, and convergent validity
Ockey and Choi (2015) state that factor loadings (FL) are the starting point for the fitness assessment utilizing Partial Least Squares Structural Equation Modeling (PLS-SEM). According to Hair et al. (2019), we view FL values greater than 0.7 as positive. All FL values were greater than 0.7, as shown in Figure 1 and table 1, proving that the study's results were correct.
Table 1 
	
	Barriers
	Ease of use
	ITF
	Intention
	Knowledge
	Perception of Interest
	Trends

	Barriers2
	0.750
	 
	 
	 
	 
	 
	 

	Barriers4
	0.802
	 
	 
	 
	 
	 
	 

	Barriers6
	0.719
	 
	 
	 
	 
	 
	 

	Ease_of_use1
	 
	0.751
	 
	 
	 
	 
	 

	Ease_of_use2
	 
	0.903
	 
	 
	 
	 
	 

	Ease_of_use4
	 
	0.837
	 
	 
	 
	 
	 

	ITF1
	 
	 
	0.747
	 
	 
	 
	 

	ITF2
	 
	 
	0.784
	 
	 
	 
	 

	ITF3
	 
	 
	0.842
	 
	 
	 
	 

	ITF4
	 
	 
	0.724
	 
	 
	 
	 

	ITF5
	 
	 
	0.840
	 
	 
	 
	 

	Intention1
	 
	 
	 
	0.904
	 
	 
	 

	Intention2
	 
	 
	 
	0.926
	 
	 
	 

	Intention4
	 
	 
	 
	0.830
	 
	 
	 

	Knowledge1
	 
	 
	 
	 
	0.754
	 
	 

	Knowledge2
	 
	 
	 
	 
	0.788
	 
	 

	Knowledge3
	 
	 
	 
	 
	0.854
	 
	 

	Perception_of_Interest1
	 
	 
	 
	 
	 
	0.812
	 

	Perception_of_Interest2
	 
	 
	 
	 
	 
	0.850
	 

	Perception_of_Interest3
	 
	 
	 
	 
	 
	0.901
	 

	Perception_of_Interest4
	 
	 
	 
	 
	 
	0.841
	 

	Trends1
	 
	 
	 
	 
	 
	 
	0.875

	Trends2
	 
	 
	 
	 
	 
	 
	0.907

	Trends3
	 
	 
	 
	 
	 
	 
	0.906

	Trends4
	 
	 
	 
	 
	 
	 
	0.812



The researchers used Cronbach's alpha (CA) values to examine for internal consistency, aiming for thresholds above 0.7 as recommended. According to Table 1, every single structure managed to surpass this mark. We suggest evaluating composite reliability (CR) and Rho alpha in addition to CA because we are worried about its possible underestimation. Both CR and Rho alpha need to be higher than 0.7 for the validation to be considered. All the constructions meet the criteria, as shown in Table 1. In addition, when the average variance extracted (AVE) is bigger than 0.5, convergent validity is achieved (Hair et al., 2019). Convergent validity assesses the link between a measure and related conceptual measures.
Table 2
 Construct reliability and validity
	
	Cronbach's alpha
	Composite reliability (rho_a)
	Composite reliability (rho_c)
	Average variance extracted (AVE)

	Barriers
	0.627
	0.629
	0.801
	0.574

	Ease of use
	0.775
	0.775
	0.871
	0.693

	ITF
	0.852
	0.897
	0.891
	0.622

	Intention
	0.864
	0.866
	0.918
	0.788

	Knowledge
	0.719
	0.729
	0.841
	0.640

	Perception of Interest
	0.873
	0.877
	0.913
	0.725

	Trends
	0.898
	0.899
	0.929
	0.767



3.3.2 Discriminant validity of constructs 
To ascertain the distinctiveness of the constructs within the model, multiple tests were performed at the completion of the measurement model evaluation. Discriminant validity (DV) denotes the extent to which a certain construction is distinct from other constructs (Duarte & Raposo, 2012). Multiple techniques can be utilised to verify discriminant validity, one of which is the Heterotrait-Monotrait (HTMT) ratio.
Table 3
 Discriminant validity using the Heterotrait-Monotrait ratio (HTMT).
	
	Barriers
	Ease of use
	ITF
	Intention
	Knowledge
	Perception of Interest
	Trends

	Barriers
	 
	 
	 
	 
	 
	 
	 

	Ease of use
	0.716
	 
	 
	 
	 
	 
	 

	ITF
	0.540
	0.516
	 
	 
	 
	 
	 

	Intention
	0.774
	0.640
	0.261
	 
	 
	 
	 

	Knowledge
	0.669
	0.477
	0.840
	0.420
	 
	 
	 

	Perception of Interest
	0.808
	0.549
	0.223
	0.874
	0.276
	 
	 

	Trends
	0.642
	0.550
	0.290
	0.836
	0.372
	0.811
	 



3.3.3 Coefficient of determination
A statistic known as the coefficient of determination (R²) assesses the predictive potential of a model by quantifying the proportion of variance in the outcome variables that is accounted for by the predictors.(Towbes & Cohen, 1996) categorised R² values into three categories: small (R² = 0.20), medium (R² = 0.50), and large (R² = 0.80). The R² values from our investigation are presented in the subsequent table (see Table 10).
	
	R-square
	R-square adjusted

	Intention
	0.640
	0.618

	Trends
	0.559
	0.532



3.4 Effect size
The F2 statistics clarify the unique contributions of each predictor to the variance explained in the outcome variables (Towbes & Cohen, 1996) classification categories F2 values into three distinct levels: weak (F2 = 0.02), moderate (F2 = 0.15), and large (F2 = 0.35). The analysis of the results in Table 5 indicates that this study encompasses a range of effect sizes. Consequently, It is concluded that the impact of individual predictors on the variance explained in the outcome variables is diverse and intricate.
Table 6
Effect sizes of the latent variables.
	
	Intention
	Trends

	Barriers
	0.008
	0.001

	Ease of use
	0.071
	0.029

	ITF
	0.016
	0.000

	Knowledge
	0.039
	0.022

	Perception of Interest
	0.626
	0.580



3.5 Path collinearity
Common Method Bias, or Variance Inflation Factor (VIF) values, were checked to confirm that they were less than 3.3 in the study. Uneven collinearity and common method bias can be the causes of elevated VIF values. According to Table 6, the VIF values that were assessed were within the permitted range, which means that the study model was free from pathological contamination and common procedural bias. This conclusion proves that the structural models and measurements are accurate (Kock, 2015).
Table 7
Variance Inflation Factor (VIF)
	
	Intention
	Trends

	Barriers
	1.956
	1.956

	Ease of use
	1.546
	1.546

	ITF
	1.959
	1.959

	Knowledge
	1.936
	1.936

	Perception of Interest
	1.650
	1.650




3.6 Structural model assessment
The evaluation of the structural model entailed analysing the interrelations across conceptions, using established literature (Hair etal.,2019). In the study's model, direct impacts are specifically conceptualised. To evaluate these direct effect hypotheses,5000 subsamples are utilised with bias-corrected bootstrapping, yielding 95% confidence intervals. For additional information (Table 3 and Figure 1)

Figure 1
3.6.1 Assessment of the Structural Model
[image: A diagram of a network

Description automatically generated]The structural model was evaluated to test the hypotheses. The results, as illustrated in Figure 1 and detailed in tables, pertain to the testing of the direct effects.

Table 4 
Path coefficients	
	[bookmark: _Hlk202442927]
	Original sample (O)
	T statistics (|O/STDEV|)
	P values

	Barriers -> Ease_of_use
	0.398
	4.161
	0.000

	Barriers -> Intention
	0.078
	0.766
	0.444

	Barriers -> Perception_of_Interest
	0.626
	6.848
	0.000

	Barriers -> Trends
	-0.034
	0.352
	0.725

	Ease_of_use -> Intention
	0.200
	2.270
	0.023

	Ease_of_use -> Trends
	0.142
	1.895
	0.058

	ITF -> Ease_of_use
	0.260
	2.212
	0.027

	ITF -> Intention
	-0.102
	1.289
	0.197

	ITF -> Perception_of_Interest
	-0.017
	0.151
	0.880

	ITF -> Trends
	-0.003
	0.025
	0.980

	Knowledge -> Ease_of_use
	0.013
	0.100
	0.921

	Knowledge -> Intention
	0.148
	1.575
	0.115

	Knowledge -> Perception_of_Interest
	-0.049
	0.392
	0.695

	Knowledge -> Trends
	0.127
	1.074
	0.283

	Perception_of_Interest -> Intention
	0.610
	5.721
	0.000

	Perception_of_Interest -> Trends
	0.650
	8.210
	0.000



Table 4's path coefficients illustrate the hypotheses in detail. The hypothesis about barriers to ease of use is supported by the results, which show that barriers do make it easier to use (estimate = 0.398, p < 0.001). However, the estimated influence of the hypothesis on barriers to intention is insignificant, at 0.078 (p = 0.444). Therefore, the hypothesis lacks support. In reference to the hypothesis on barriers to the perception of interest, the results imply a positive impact of barriers on the perception of interest (estimate = 0.626, p < 0.001). We support the hypothesis. The study focuses on the perception of interest. The results address a positive impact of barriers on the perception of interest with roughly 0.626 (p < 0.001).
The results of the hypotheses have displayed a positive impact on the hypotheses that support them. Regarding the hypothesis on perception of interest is estimated to 0.626, p < 0.001), while the hypothesis on ITF to ease of use is estimated to 0.260, p = 0.027). Regarding the hypothesis on ease of use to intention is estimated to 0.200, p = 0.023). Conversely, the results of all the following hypotheses not only indicate a non-significant impact on them but also lack support. Hypothesis on barriers to trends is estimated to -0.034, p = 0.725.) when hypothesis on ease of use to trends is estimated to 0.142, p = 0.058). Regarding hypothesis on ITF to intention is estimated to -0.102, p = 0.197). Moreover, hypothesis on ITF to intention, which is estimated to -0.102, p = 0.197). adding, hypothesis on ITF to perception of interest that is estimated to -0.017, p = 0.880). In addition to hypothesis on ITF to trends is estimated to -0.003, p = 0.980). Further, the hypothesis on ITF to trends is estimated to -0.003, p = 0.980) and the hypothesis on Knowledge to ease of use is estimated to 0.013, p = 0.921are also included. The estimation for the Knowledge to ease-of use hypothesis is 0.013, with a p-value of 0.921. The estimation for the hypothesis on knowledge to intention is 0.148, with a p-value of 0.115. and hypothesis on Knowledge to Perception of Interest is estimated to -0.049, p = 0.695). Lastly, the hypothesis on Knowledge to perception of interest is estimated to -0.049, p = 0.695) and the hypothesis on Knowledge to trends is estimated = 0.127, p = 0.283).

[bookmark: _Hlk190467669]Table 4 
indirect Path coefficients	
	
	Original sample (O)
	T statistics (|O/STDEV|)
	P values

	Barriers -> Perception_of_Interest -> Trends
	0.407
	4.674
	0.000

	Barriers -> Ease_of_use -> Intention
	0.080
	1.755
	0.079

	Knowledge -> Perception_of_Interest -> Intention
	-0.030
	0.399
	0.690

	ITF -> Perception_of_Interest -> Trends
	-0.011
	0.146
	0.884

	ITF -> Ease_of_use -> Intention
	0.052
	1.583
	0.114

	Barriers -> Ease_of_use -> Trends
	0.056
	1.589
	0.112

	Knowledge -> Perception_of_Interest -> Trends
	-0.032
	0.383
	0.701

	Knowledge -> Ease_of_use -> Intention
	0.003
	0.091
	0.928

	ITF -> Ease_of_use -> Trends
	0.037
	1.363
	0.173

	Knowledge -> Ease_of_use -> Trends
	0.002
	0.094
	0.925

	Barriers -> Perception_of_Interest -> Intention
	0.382
	4.305
	0.000

	ITF -> Perception_of_Interest -> Intention
	-0.010
	0.152
	0.879



Table 4 in direct path coefficients demonstrates the hypotheses in full. Regarding the outcomes of all the following hypotheses, note that the indirect effect is not significantly distinct from zero. Therefore, support for the possibilities could not be established. Barriers to the intention hypothesis mediated by ease of use is estimated to be 0.080, p = 0.079. The hypothesis that knowledge influences intention is mediated by the perception of interest in that intention, which has an estimated value of -0.030 and a p-value of 0.690. The hypothesis that ITF influences trends is mediated by the perception of interest, which has an estimated value of -0.011 and a p-value of 0.884. The hypothesis concerning the correlation between ITF and intention, mediated by ease of use, yields an estimate of 0.052 with a p-value of 0.114. Barriers to the trends hypothesis, mediated by ease of use, are estimated to be 0.056, p = 0.112). Thus, the hypothesis regarding Knowledge trends is mediated by the perception of interest, which is evaluated at -0.032, p = 0.701. The hypothesis that Knowledge influences Intention is mediated by ease of use, with an estimate of 0.003 and p = 0.928. The hypothesis of ITF about trends is mediated by ease of use, evaluated at 0.037, p = 0.173. Furthermore, the hypothesis regarding Knowledge trends is mediated by ease of use, which is evaluated at 0.002, p = 0.925. Moreover, the hypothesis regarding barriers to intention is mediated by the sense of interest, which is assessed at 0.382, p < 0.001. The hypothesis of the ITF posits that Intention is mediated by Perception of Interest, with a calculated value of -0.010 and p = 0.879.
Discussion
Subsequently, the questions and the hypotheses were attempted to investigate the alignment of the study with the analysis of data. Table 4 is inserted below to present clear results that are made from the hypotheses and responded questions of the study.

	
	Original sample (O)
	T statistics (|O/STDEV|)
	P values

	Barriers -> Ease_of_use
	0.398
	4.161
	[bookmark: _Hlk202777140]0.000

	Barriers -> Intention
	0.078
	0.766
	0.444

	Barriers -> Perception_of_Interest
	0.626
	6.848
	0.000

	Barriers -> Trends
	-0.034
	0.352
	[bookmark: _Hlk202779100]0.725

	Ease_of_use -> Intention
	0.200
	2.270
	0.023

	Ease_of_use -> Trends
	0.142
	1.895
	0.058

	ITF -> Ease_of_use
	0.260
	2.212
	0.027

	ITF -> Intention
	-0.102
	1.289
	0.197

	ITF -> Perception_of_Interest
	-0.017
	0.151
	0.880

	ITF -> Trends
	-0.003
	0.025
	[bookmark: _Hlk202778589]0.980

	Knowledge -> Ease_of_use
	0.013
	0.100
	0.921

	Knowledge -> Intention
	0.148
	1.575
	0.115

	Knowledge -> Perception_of_Interest
	-0.049
	0.392
	0.695

	Knowledge -> Trends
	0.127
	1.074
	0.283

	Perception_of_Interest -> Intention
	0.610
	5.721
	0.000

	Perception_of_Interest -> Trends
	0.650
	8.210
	0.000


Note : if p values below 0.05 hypotheses are accepted otherwise it is rejected.
Q1: What is the ease of use and perceived usefulness possessed by the lecturers in teaching  at  King Khalid University?
To ascertain whether university lecturers possess sufficient competence to integrate technology into their lessons, the results of the questionnaire that were addressed in Table 4 above were considered. These factors are known as ease of use and perceived usefulness. The hypothesis's dependent and independent variables, which relate to obstacles and usability, have a statistically significant relationship. The result with a p-value of 0.000 proves it. This issue was supported by the review of literature. There is a discrepancy between EFL instructors' perceived competency and their actual ability when it comes to implementing technology, according to Elstad & Christophersen (2017) and Nugroho & Mutiaraningrum (2020). This suggests a disparity between EFL instructors' actual technological ability and their self-perceived competency. In addition, students criticize EFL instructors to address the critical thought. He insisted that they should do away with more traditional methods of instruction. He went on to say that professors in Saudi Arabian universities must be technologically savvy to cater to their students' demands and assist them in achieving their learning goals.
[bookmark: _Hlk202778205]Q2: Do EFL University lecturers be motivated to implement changes in their teaching habits based on information technology?
The third dimension of the questionnaire presents trends towards technology in teaching and learning. There is not a statistically significant relationship between the dependent and independent variable of the hypothesis which relates between ITF and trends towards implementing using technology in teaching. Lecturers have awful attitudes towards implementing the technology in their lecture halls and the students have struggled to connect with their lecturers. As Dudeney& Hockly(2007) claimed that issue which consequently demotivated lecturers to change their teaching habits either for the lack of confidence , attitude or training. However, results indicated that a non-significant impact of Information Technology Facilities (ITF) on Intention to integrate technology in teaching. 
Q3: What hinders the acquisition of EFL lecturers’ technology competence at King Khalid University?
The questionnaire has taken the first-dimensional barriers to use. Viewing the hinders through the barriers to ease of use, barriers to intention and barriers to trends. Table 4 clarifies that there is a statistically significant relationship between the dependent and independent variable of the hypothesis of the study through the same p values for barriers to use and trends while is controversial with barriers to intention with (p value 0.725). Colbert et al. (2008) cited the challenges for lecturers from acquiring technology and using it effectively in their teaching classroom. The above challenges were interpreted by Alturise (2024) claimed that ICT support is not supported though it is available in many universities. 
Conclusion
The instrument effectively addressed all the research questions; the literature review and data analysis of the questionnaire provided by the researchers with compelling evidence to support the study's hypotheses. The purpose of this inquiry was to ascertain the lecturer's perceived usefulness and ease of use in utilizing information technology, as well as to determine whether lecturers have positive attitudes and confidence in incorporating technology into their teaching at universities.
[bookmark: _Hlk202970001] The results of the hypothesis have shown that positive impact of barriers on ease of use for ITF (information technology facilities) at universities with an estimated figure 0.398. Further, it has been emphasized by the Q (3) of the study regarding the hinders the acquisition of EFL lecturers’ technology at King Khalid University. Hinders are illustrated such as managerial personnel deficiency skills to deal with technological matters and a lack of training, resulting in an inability to see the benefit of using technologies in the lecture halls. Regarding EFL lecturers’ motivation and intention to incorporate technology in their teaching habits, this issue has been assured by the hypotheses on ease of use to intention which indicated a considerable discrepancy between ease of use and perceived usefulness. However, information technology facilities are available at universities. In reference to Q2 of the study which has taken thorough intention and motivation factor to implement the ICTs in teaching and learning. The trends of the questionnaire` tracks the positive impact of the lecturers adopting information technology in their teaching and students’ learning. Another factor, most Saudi universities adopt less traditional methods in lecturing, marking and the time wasted to deliver feedback for the students. 
It is evident from all trends that researchers have drawn recommendations for further studies. To start with, EFL lecturers should be updated with the rapid changes of ICT to deliver high standards of tuition. In addition, the ease of use and perceived usefulness should be assessed by ICT dept. at universities to train and evaluate EFL lecturers’ ICT competencies for facing challenges. Lastly, lecturers’ motivation should have priority to incorporate technology into their teaching habits. 
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