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Abstract

This study explores how English lecturers in Indonesia use TikTok to build and express their professional identities, manage emotional experiences, and maintain professional boundaries. Although previous studies have examined the role of social media in shaping teaching practices, little is known about how university lecturers negotiate these aspects on performative platforms such as TikTok. Using an exploratory qualitative design, data were collected through in-depth interviews with five English lecturers from various universities in Indonesia. Thematic analysis revealed that these lecturers expanded their pedagogical practices by adopting diverse professional roles on the platform, including as mentors, public speaking coaches, and educational influencers. Their emotional responses varied significantly: pride and satisfaction emerged when their content facilitated student learning, while anxiety and reputation concerns highlighted the challenges of emotional labour in a highly visible online space. To manage these tensions, the lecturers employed different boundary management strategies, such as using pseudonyms, maintaining secondary accounts, and separating their digital platforms. These findings suggest that TikTok functions as a hybrid professional environment where identity performance, emotional labour, and boundary management intersect. This space offers new opportunities for professional exposure, but requires careful negotiation of cultural norms and significant emotional resilience.
Keywords: boundary management, digital identity, English lecturer, emotional labour, professional identity, TikTok
	
























Introduction
Research related to teacher professional identity (PI) has spanned various theories, disciplines, participants, and methods (Yan, 2024). Earlier studies focused on teacher beliefs, emotions, professional development, and context (Zhang & Wang, 2022). Zhao (2022) points out that professional identity has developed into a unique area of research in language teaching and education in the last two decades, highlighting its importance in understanding teacher professional development. Expanding on this, it is important to explore PI through practical experience in digital platforms like TikTok, a platform for teachers to connect and share professional experiences (Hartung et al., 2022). 
Professional identity (PI) represents the educators’ response to the fundamental question: “Who am I as an educator?” The concept of professional identity (PI) provides a novel framework for analysing their existing practices, career advancement, and personal growth (Fallah et al., 2023). This concept is about how educators learn and use new information, improve their teaching skills, and put their work in a wider social, cultural, historical, and political context (Yazan & Lindahl, 2020). PI is a complex construct that includes various aspects such as teaching, research, and roles within institutions, and is increasingly shaped by digital identities created through online interactions and professional connections (Clark, 2020; Santoso et al., 2021).  
 Social media blurs personal and professional boundaries and extends professional duties beyond the classroom (Slade et al., 2023). Research supports this change. Santoso et al.(2021) demonstrated how educators create their professional personas via interactions with students, while Li et al. (2023) identified different digital identities of language teachers during the school lockdowns. These studies highlight that professional identity in academic settings is not static; rather, it is dynamic, negotiated, and influenced by context (Çöteli, 2019; Yazan & Lindahl, 2020).
TikTok, as one of the most popular social media platforms in Indonesia (Datareportal.com, 2025), has gained significant attention in recent research in the field of English language education, such as (Chuah & Ch’ng, 2023; Mulyanah et al., 2024; Tan et al., 2022; Usman et al., 2024).  As a short-form video platform with a large global community, TikTok enables educators to engage in self-expression, creativity, and professional networking  (Hartung et al., 2022; Hongsa et al., 2023). However, being part of these platforms usually demands managing emotions and setting professional limits (Vizcaíno-Verdú & Abidin, 2023). Prior studies indicate that although social media can improve professional development and help shape one's identity, it also comes with drawbacks like fatigue, reduced motivation, and adverse impacts on self-esteem (Kotsonis & Dunne, 2023).
Despite these developments, little is known about how English lecturers specifically use TikTok to construct and perform their professional identities, or how their emotional experiences on the platform influence their professional roles. Addressing this gap is crucial for designing effective digital professional development initiatives that help lecturers manage both the opportunities and challenges of social media engagement.
Therefore, this study seeks to investigate the ways in which Indonesian English lecturers utilize TikTok to create and express their professional identities, to manage emotional experiences, and to regulate professional boundaries.  By performing this, it adds to the body of research by bringing up the topic of PI in relation to social media and giving new information about how TikTok affects the emotional aspects of academic work.
Literature Review
Professional Identity in Academic and Digital Contexts
	Research on professional identity (PI) has attracted growing attention in the field of education. Previous studies have examined how teachers and lecturers construct their PI across various contexts. For example, Santoso et al. (2021) explored teachers’ use of social media for teacher–student interactions, showing that roles, responsibilities, and boundaries as educators consistently shaped their engagement. Similarly, Li et al. (2023), in a case study of a Spanish teacher during school lockdowns, identified multiple digital identities, including curriculum innovator, academic researcher, vulnerable actor, accidental team worker, and returnee migrant worker.
	A significant contribution comes from Fallah et al. (2023), who employed Online Image Management (OIM) strategies to investigate professional identity formation among Iranian EFL teachers. They found that improving digital literacy was the most common strategy for fostering PI development among novice e-teachers. However, other studies suggest that many teachers still exhibit low levels of PI, particularly in online environments (Eslamdoost et al., 2020; Hanifah, 2022; Ping Wang, 2021; Sheybani & Miri, 2019).
	In Indonesia, Safriyani et al. (2023) showed that English lecturers’ professional identities are shaped by teaching practices, relationship-building strategies, and academic careers, with technology and pedagogy playing significant roles. Similarly, Faridah et al. (2024) and Sani et al. (2021) highlighted the influence of background, religion, and goal orientation on PI formation, while Ma (2022) emphasized commitment and motivation as central to its development.
	Overall, these studies emphasize the complex aspects of PI in education, influenced by various contextual factors and personal approaches. For lecturers, PI often includes teaching identity, research identity, institutional roles, and increasingly, digital identity (Fallah et al., 2023; Yazan & Lindahl, 2020). These dimensions develop through involvement in professional networks, communities of practice, and participation in both conventional academic environments and online platforms (Clark, 2020; Santoso et al., 2021). 
	In the digital landscape, social media presents both opportunities and challenges for self-presentation (Hollenbaugh, 2021; E. S. Wang & Lin, 2022). It significantly influences how individuals interact socially (Bozkurt & Tu, 2016; Muzzatti & Rigato, 2020), and society has gradually adapted to this shift, giving rise to the concept of “online identity” (Çöteli, 2019; Muzzatti & Rigato, 2020). As Bozkurt and Tu  (2016) note, identity formation in digital contexts is shaped by technological affordances and social interactions, resulting in complex and diverse self-representations. Similarly, Çöteli  (2019) highlights that online identity is highly contextual and constantly negotiated in participatory digital spaces. In this sense, online identity refers to the way individuals present themselves on social media, encompassing both personal and professional dimensions (Cawilan, 2019; Hardof-Jaffe et al., 2020). 
Presenting oneself on platforms such as TikTok is not only about sharing; it also conveys personal interests, professional roles, and levels of self-confidence, which shape how audiences perceive the individual (Cao et al., 2023). Through activities such as uploading content, commenting, sharing information, joining professional groups, or participating in discussions, individuals reflect aspects of their professional identity that contribute to shaping their professional reputation (Kirwan & McGuckin, 2013; Ryan et al., 2020).  
In education, the concept of professional identity (PI) provides a valuable framework for understanding teachers’ practice, growth, and personal development (Fallah et al., 2023). It illustrates how teachers learn and improve their teaching within broader social, historical, cultural, and political contexts, while also encompassing their knowledge, beliefs, values, and goals (Yazan & Lindahl, 2020). PI is a complex and multidimensional construct, influenced by factors such as teachers’ personal lives, school environments, community membership, self-efficacy, motivation, affective commitment, and perceived expertise (Berger & Aprea, 2019; Chere-Masopha, 2018). Importantly, PI is not fixed; it is dynamic, interpretive, and context-sensitive, evolving continuously through experiences, social interactions, and professional activities.
Within the digital context, educators are increasingly intentional about their online presence, carefully balancing authenticity with privacy (Quintas-Mendes & Paiva, 2023). As Hong et al. (2024) explain, teacher identity develops through ongoing, goal-oriented, and self-regulating processes shaped by overlapping social, cultural, and historical influences. This identity is further shaped by professional experiences and expectations from the teaching community. Emotions also play a central role: pedagogical beliefs, emotional experiences, and environmental conditions interact continuously to reshape identity and emotions (Cheng, 2021).  
Overall, these studies show that professional identity in academia is multifaceted and fluid, shaped by teaching, research, institutional roles, personal motivations, and increasingly by digital practices. In the digital age, social media platforms not only expand opportunities for expressing identity but also reinforce emotional negotiations and stakes in terms of reputation. Professional identity in academia must be understood as a continuous and context-dependent process, integrating traditional academic roles with emerging digital identities.
TikTok and Emotional Labour
The rise in popularity of TikTok in Indonesia has changed the way educators interact with students and a wider audience. TikTok is also used as a teaching tool and a space for self-expression. Unlike static forms of online communication, TikTok's participatory culture, short videos, and algorithm-driven visibility reinforce the emotional dimension of engagement, ranging from enthusiasm and humour to vulnerability and frustration. Research on teachers' digital identities highlights that social media platforms provide educators with opportunities to express their pedagogical beliefs and emotional orientations, but also require ongoing negotiation of professional boundaries (Safriyani et al., 2023; Yazan & Lindahl, 2020).   
Prior studies on TikTok and emotional experiences reveal the important role this platform plays in various ways.  A study conducted during the COVID-19 pandemic found that teenagers used TikTok to share challenging experiences related to online learning, seeking empathy and authenticity from teachers while providing peer support (Literat, 2021). This platform facilitates complex emotional expression through humour, wit, and contrast, particularly during crises such as the bushfires in Australia (Brown et al., 2024).  Hendrikse & Limniou (2024) claimed that TikTok usage shows a mixed relationship with mental health outcomes. Time spent on TikTok positively predicts problematic social media use and depression, although one study found no association between TikTok usage and measures of well-being (Id et al., 2021).  
Educators, both school teachers and university lecturers, increasingly turn to TikTok as a space to express their authentic selves and build deeper connections with students, with the platform often serving as an emotional outlet to help manage work-related stress (Ulla et al., 2024). Through short-form videos and participatory engagement, educators develop unique digital identities, expressive, relational, adaptive, and progressive, that enhance their pedagogical practices and extend their influence beyond the classroom (Ulla et al., 2024). Research on the use of TikTok by educators reveals complex dynamics between identity formation, emotional labour, and professional practice. In digital classrooms, educators perform emotional labour by projecting professionalism, empathy, and friendliness, while also managing the challenges of digital communication (Nyanjom & Naylor, 2020).
Teacher emotions are not static; they follow complex trajectories shaped by contextual factors such as institutional expectations, audience interactions, and technological affordances, all of which directly influence how educators exercise their agency (Tao et al., 2024). Sustaining a visible digital presence on TikTok requires ongoing emotional regulation, as teachers work to create socioemotional presence while navigating interpersonal tensions and public expectations  (Nyanjom & Naylor, 2020). At the same time, TikTok’s affordances facilitate forms of micro-celebrification, where educators employ empathetic storytelling and humour to build resonance with students and wider audiences (Brown et al., 2024; Vizcaíno-Verdú & Abidin, 2023). However, striving toward idealised pedagogical exemplars within such highly visible digital spaces can contribute to burnout and diminished well-being  (Kotsonis & Dunne, 2023). 
Overall, the emotional experience on social media, especially TikTok, shows how closely technology, identity, and emotions are connected in educational practices. This platform provides a space for students and educators to express themselves authentically, build closeness, and respond to challenges through humour, empathy, and vulnerability. However, these opportunities are accompanied by demands for emotional regulation, risks of burnout, and professional pressures stemming from high levels of public exposure. Therefore, understanding the emotional dynamics on TikTok is crucial not only for enhancing pedagogical effectiveness but also for safeguarding the emotional well-being of all parties involved in the digital education context.
Methodology
This study employed an exploratory-descriptive qualitative design approach (Hunter et al., 2019) to examine how Indonesian English lecturers engage with TikTok for professional purposes. A qualitative approach was appropriate for capturing the complexity of professional identity construction, emotional experiences, and boundary management in digital spaces, particularly TikTok.
Participants
Five English lecturers from five different universities in Indonesia participated in this study. All participants were Indonesian citizens working at either public or private universities across various regions. They were selected through purposive sampling for their active use of TikTok for professional purposes such as online teaching, knowledge sharing, and professional identity development. To ensure confidentiality, each participant was assigned a non-identifying code (e.g., L1, L2). Before data collection, participants received written information about the study’s purpose, procedures, and their rights, and all provided written informed consent.
Table 1 summarises the demographic and professional characteristics of the participants. The sample consisted of three females and two males, aged between 32 and 37 years. Their educational backgrounds varied, including one PhD holder, two Master’s degree holders, and two doctoral students. Teaching experience ranged from four to eight years, while TikTok experience as a professional tool ranged from two to three years. This diversity provided a rich basis for exploring professional identity and emotional experiences.
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Demographic and Professional Characteristics of Participants
	#Non-identifying code
	Gender
	Age
	Education
	Teaching Experience
	TikTok Experience

	L1
	F
	36
	PhD.
	8 years
	3 years

	L2
	M
	37
	M. Pd.
	5 years
	2 years

	L3
	F
	35
	M. Hum.
	5 years
	2 years

	L4
	M
	32
	M. Pd. (PhD Student) 
	4 years
	3 years

	L5
	F
	37
	M. Pd. (PhD Student)
	7 years
	2 years


*Notes: N=5, L=Lecturer= Female, M= Male  
Table 1 presents the demographic and professional characteristics of the five participants in this study. The participants consisted of three females (N=3) and two males (N=2), ranging in age from 32 to 37 years old. In terms of educational background, one participant had a PhD in English Language Education, two had Master's degrees in English Language Education and Humanities (M.Pd and M. Hum.), and two were doctoral students in English Language Education who already had Master's degrees in English Language Education. Their teaching experience varied between four and eight years, while their involvement with TikTok as a professional tool ranged from two to three years. This diversity in terms of gender, age, education, and professional experience provides a rich basis for exploring how English lecturers negotiate their professional identities and emotional experiences through TikTok. All participants provided informed consent, and pseudonyms were used to protect confidentiality.
Data Collection
Data were collected through semi-structured, in-depth interviews conducted face-to-face and via WhatsApp calls. The time required to interview each participant ranged from 30 to 45 minutes. The interview tool was designed in the form of a list of topics for semi-structured interviews. The interview guide and written consent form were read and given to participants before the interview. To ensure participants’ comfort, the researcher explained that the interview was not intended to evaluate their performance on social media, but only for research purposes. The interview was audio-recorded with participants’ consent, and transcribed verbatim in Bahasa Indonesia and then translated using DeepL translator.
The in-depth interview tool was compiled in the form of a list of topics for semi-structured interviews, focusing on professional identity, emotional experiences, and boundary management of lecturers on TikTok. The interview protocol included questions such as; “What motivated you to use TikTok?”, “What emotions do you usually experience when using TikTok?”, and “How do you balance personal and professional aspects of your TikTok presence?” etc. However, due to participants’ hectic schedules, two participants (L2 and L4) were interviewed in three different sessions. Each session used the same semi-structured approach, and we later merged everything into one transcript for analysis. 
Data Analysis
Data analysis followed a thematic approach adapted from Braun & Clarke (2006). This approach was appropriate given the exploratory, descriptive, and qualitative nature of this study (Hunter et al., 2019). The focus of the analysis was directed at participants’ narratives regarding their use of TikTok on professional practices (what they do), emotional experiences (how they feel), and professional boundary management strategies (how they manage boundaries). This approach allows researchers to explore both recurring patterns and key meanings relevant to the research questions. Thematic analysis (Braun & Clarke, 2006) involved five stages: (1) familiarisation with the data, (2) initial coding, (3) identifying themes, (4) reviewing and refining themes, and (5) finalising thematic categories.  
The researchers first familiarised themselves with the transcripts through repeated reading and note-taking. Initial codes were then generated inductively, capturing salient features of the data relevant to the research questions, such as lecturers’ TikTok practices, emotional experiences, and boundary management strategies. These codes were collated into broader categories, some of which reflected established constructs in the literature (e.g., emotional labour, professional identity), while others were derived directly from the participants’ narratives.
As the coding progressed, a codebook was developed in NVivo 12 to ensure consistency in the application of codes across the dataset. Codes that were rarely applied or irrelevant to the research aims were discarded, while those deemed conceptually significant were retained even if they were not frequently mentioned, reflecting Braun and Clarke’s (2006) emphasis on uniqueness. The codes were gradually organised into candidate themes, which were refined through iterative review of the data to ensure internal coherence and distinction between themes. 
To enhance the reliability of the analysis, the researcher applied reflective practice by maintaining analytical memos throughout the process, recording decisions and reflections. In addition, participant verification was conducted by sharing theme summaries and illustrative quotations with participants, who confirmed the accuracy and relevance of the interpretations.
Results
The findings of this study identified three themes, namely: TikTok as a platform for professional identity performance, the emotional experiences of English lecturers encountered through their engagement with TikTok, and how they manage professional boundaries while using the platform. The following Figure 1 illustrates the interrelation of professional identity, emotional experiences, and boundary management among Indonesian English lecturers on TikTok.
Figure 1 below  illustrates a cyclical process in which the display of professional identity on TikTok generates emotional experiences, both positive and negative, which in turn encourages lecturers to implement boundary management strategies. These strategies, such as the use of pseudonyms, platform separation, and content curation, then reshape how professional identity is manifested online. This cycle highlights the ongoing negotiation between identity, emotion, and boundaries in lecturers' digital practices. The following discussion presents detailed data from interviews with participants. 
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TikTok for Professional Identity Performance 
This study revealed that English lecturers on TikTok presented diverse professional identities. On TikTok, lecturers not only displayed their identity as a lecturer, but also as a mentor, trainer, and educational influencers, demonstrating a broader, more expressive and creative role of their profession. For instance, participant L4, this lecturer displayed his professional identity as a scholarship mentor. He is a scholarship awardee and a final-year PhD student at a university in Surabaya, Indonesia. On his TikTok account, which has gained around 9,000 followers. He actively shares information about scholarships and tips on how to obtain them through short videos, and he also actively responds to comments from his audience. He explained: 
“Yes… my TikTok is mainly about LPDP scholarships. I really want to build a mentoring program for students. I’d like people to know me as a lecturer who shares knowledge, especially about English and scholarships. I believe this kind of content can really help students.” (L4)
Meanwhile, participant L2 on his TikTok account described his professional identities as a lecturer and a public speaking trainer. From his profile and content, in general, he used TikTok to promote his professional identity as a public speaking trainer. Most of his content centred around public speaking tips, motivation for students, and video testimonials from his training participants. He explained: 
“For me, TikTok is a place to share what I do, as a lecturer, public speaking trainer, host, and radio broadcaster. You know, TikTok is super popular in Indonesia, so it’s a great platform for marketing and branding… Hehe.”. (L2)
In addition, participant L2 explained that he was on TikTok only to share videos related to his professional activities. He rarely left comments on other people's accounts, but was quite active in replying to comments on his own posts. He said:
“I usually just post my activities. I don’t really comment on other people’s accounts, but I do reply to comments on my videos.” (L2)
The participants also perceived TikTok as a space to strengthen connections with both colleagues and students.  They felt that this platform encouraged students to be more open and emotionally closer to them. Although students initially viewed their lecturers as rigid and highly respected figures on campus, TikTok allowed them to see a more relatable side of their lecturers, which in turn strengthened their sense of familiarity.  As participant L3 said: 
“One of my students once said, ‘Ma’am, I just found out you like K-pop. I saw your TikTok. Since then, some K-pop fans among my students got closer to me, like friends. They follow my account and often leave likes or comments. It feels nice, hehe.” (L3)  
This quote shows how TikTok has become a bridge for personal connections between lecturers and students. The students’ surprise at discovering their lecturer’s interest in K-pop shows how TikTok can reveal a more relatable and human side to educators, beyond the formal image that students usually see on campus. 
In addition to positioning themselves as mentors and influencers, some lecturers explicitly used TikTok to present more specialised academic expertise. For instance, L5 explained,
“Most of my content is about scientific writing tips and journals,” which reflects the role of an academic writing coach.” (L5) 

While not all participants directly integrated TikTok into classroom teaching, L5 noted, 
“I have never directly used TikTok videos in my classroom. However, if I find interesting teaching videos or materials shared by other lecturers on TikTok, I usually save them for inspiration.” (L5)

This illustrates how TikTok also serves as an indirect resource for professional development by exposing lecturers to innovative pedagogical content. Moreover, L2 shared, “I have received several invitations after being seen on social media,” highlighting how TikTok exposure extends beyond digital presence to tangible professional opportunities. Similarly, L4 emphasised how repeated posting gradually reshaped his self-branding: 
“Initially, I only aimed to share info about scholarships, but since I kept making videos on that topic, I feel like my personal brand naturally shifted in that direction.” (L4)
This indicates that professional identity on TikTok is not fixed, but rather develops in response to audience interaction and personal practice.
Furthermore, the interview also revealed that the English lecturers in Indonesia believe that TikTok can enhance their professional development, such as their teaching method and receiving invitations to become an expert speaker at workshops. As explained by participants L1 and L4: 
“Not long ago, I asked my students to make a short video. I got the idea from TikTok, and it looks like they really liked it; they were very enthusiastic” (L1) 
Meanwhile, participant L4 noted that TikTok has supported his career as a scholarship mentor. He has been a guest speaker several times at scholarship workshops organised by student organisations outside his institution. He explained:  
 “Yes, some of my followers are students and educators, and a few asked me to speak at an LPDP scholarship workshop. I even posted the brochure on my Instagram.” (L4)
This quote from L4 highlights how TikTok content can go beyond online interactions and lead to real professional opportunities. By uploading videos about scholarships, L4 not only attracted student interest but also earned the respect of educators and organisations. As a result, he received an invitation to speak at a scholarship workshop, further strengthening his role as a mentor. The description of this theme can be seen in Table 2 below. 
[bookmark: _Ref209306131]Table 2
 Description of TikTok for the professional identity performance theme  
	Theme:
	TikTok for Professional Identity Performance

	Subtheme
	Codes
	Extract (Interview Quote)

	1. Professional Roles
	Scholarship mentoring
Public speaking trainer 
Educational Influencer
	“Yes, my TikTok is mainly about LPDP scholarships. I really want to build a mentoring program…” (L4)
“For me, TikTok is a place to share what I do, as a lecturer or public speaking trainer…” (L2)
“On TikTok, I occasionally post short tips on thesis writing or offer motivational advice for students, but mostly about my daily life as a lecturer” (L3)
 “Oh, sure. Most of my content is about scientific writing tips and journals.” (L5)

	2. Professional Development
	Teaching Method




Invitation as Spokesperson/
expert


Professional Branding & Promotion
	“Not long ago, I asked my students to make a short video. I got the idea from TikTok….” (L1)
“I have never directly used TikTok videos in my classroom. However, if I find interesting teaching videos or materials shared by other lecturers on TikTok, I usually save them for inspiration, maybe one day I'll need it.” (L5)
“Some of my followers are students and educators, and a few asked me to speak at an LPDP scholarship workshop.” (L4)
“If it's an invitation to be a public speaking trainer, then yes... I have received several invitations after being seen on social media, or sometimes through recommendations from friends.” (L2)
“…. You know, TikTok is super popular in Indonesia, so it’s a great platform for marketing and branding.” (L2)
“Initially, I only aimed to share info about scholarships, but since I kept making videos on that topic, I feel like my personal brand naturally shifted in that direction.” (L4)



Lecturers' Emotional Experiences on TikTok
Beyond shaping their professional identities, English lecturers also described a range of emotional experiences related to their engagement on TikTok. Participant L4 emphasised that being on social media such as TikTok could have an impact on lecturers’ reputations. He said:
“But I think we need to be careful with social media. It can be a good way to share experiences and knowledge, and get students more engaged. But yeah, if we’re not wise, it’s easy to damage our reputation.” (L4)
Participant L4 felt proud when students succeeded in securing scholarships with his guidance. He expressed a positive feeling, saying:
“Knowing that my videos are useful and motivate someone to keep going… it makes everything worth it. Sometimes I get messages from students asking for direct guidance, so we even set up a WhatsApp group. And when a student tells me she got a scholarship, I feel so happy and proud to be part of that journey.” (L4)
Similarly, participant L2 reported receiving mostly positive feedback, which created a sense of comfort. When asked to share his emotional experiences from his interactions on TikTok, he responded: 
“I’ve never really had negative comments, maybe I just didn’t see them, hahaha. Most of my followers are colleagues, teachers I’ve worked with, students, even old classmates… so yeah, almost everyone already knows me.” (L2)
Participants linked their emotional experiences to the composition of their follower base. L2 remarked, “Most of my followers are colleagues, teachers I’ve worked with, students, even old classmates,” suggesting that familiarity within one’s audience provided a sense of safety and reduced anxiety. This indicates that positive or negative emotions were not only tied to the content itself but also to the perceived nature of the digital community. When followers were mostly known contacts, lecturers felt more secure; when exposed to a broader, anonymous public, they became more vulnerable to criticism and reputational risk.
Although TikTok has many advantages, participants also acknowledged some negative experiences. They reported feeling sensitive to comments and reactions they received from the audience. For example, Participant L1 narrated: 
“One time, I posted a video about how to be confident when speaking, it was in the classroom. Then people commented, like, ‘When will students learn if lecturers are just playing on TikTok?’ or ‘This is today’s lecturers, no ethics.’ That really made me think and be more careful about the content I post.” (L1)
When asked what she did with the comments and the follower, she said that he replied to the comments, explaining that class hours were over when the video was made. She added:
 “I was hurt, honestly. But this is social media, everyone has something to say, right? Now I’m learning to just brush it off, while also being smarter and more cautious about what I share, especially if it’s in the classroom or on campus.” (L1)
Participant L2 noted: 
“Even though I share useful videos, some people still focus on the negative side. In Indonesia, teachers are seen as role models, so whatever we do is closely watched. That sometimes makes me feel hesitant and a bit pressured when posting content.”  (L2)
These responses highlight how lecturers constantly adjust their professional identities in response to social expectations. The description of this theme can be seen in Table 3. 
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Description of Lecturers' Emotional Experiences on TikTok
	Theme: Lecturers' Emotional Experiences on TikTok

	Subtheme
	Codes
	Extract (Interview Quote)

	1. Positive Emotional Experiences
	Pride in Result

Motivation from feedback
	“Knowing that my videos are useful and motivate someone to keep going… it makes everything worth it. …” (L4)
“When a student tells me she got a scholarship, I feel so happy and proud to be part of that journey.” (L4)

	
	Supportive community
	“I’ve never really had negative comments… Most of my followers are colleagues, teachers I’ve worked with, students, even old classmates… so yeah, almost everyone already knows me.” (L2)

	2. Negative Emotional Experiences
	Hurtful comments, Criticism of professionalism 
	“One time I posted a video… Then people commented, like, ‘When will students learn if lecturers are just playing on TikTok?’ … That really made me think and be more careful about the content I post.” (L1)

	
	Public Expectation/ Pressure
	“…In Indonesia, teachers are seen as role models… That sometimes makes me feel hesitant and a bit pressured when posting content.” (L2)

	
	Reputation risk
	“But I think we need to be careful with social media… it can be a good way to share experiences… But yeah, if we’re not wise, it’s easy to damage our reputation.” (L4)

	
	Adaptation strategies: Increased vigilance
	“I was hurt, honestly. But this is social media, everyone has something to say, right? Now I’m learning to just brush it off, while also being smarter and more cautious about what I share.” (L1)



Managing Professional Boundaries on TikTok
Furthermore, participants also explained strategies for managing the boundaries between their personal and professional identities on TikTok. Three of five participants admitted that they managed separate TikTok accounts under different identities, and they used pseudonyms. Participants explained:
“Actually, I have two TikTok accounts. At first, I just used them for shopping to get discounts, but I've realised that I prefer using an account with a pseudonym” (L3).  
Similarly, participant L5 said:
“Yes, I have a second account. You know…I can see why so many people on TikTok create fake accounts or keep their profiles private” (L5)
 When asked about the reasons for creating a pseudonym identity, they explained: 
“Well, it feels more comfortable to comment using that account. People don’t know who I am, so if I comment on politics or social issues, I just feel the same as others. I’m not scared of being judged” (L3)
Meanwhile, participant L5 said:
“There’s a certain freedom that comes with being anonymous, unrecognised, and I think people find it easier to express themselves that way. To be honest, I sometimes feel that way too” (L5)
Further boundary management is expressed through anonymity, not only as a protective measure but also as a form of freedom. As explained by L5, “There’s a certain freedom that comes with being anonymous, unrecognised,” showing that pseudonyms created a safer environment for lecturers to experiment with content and opinions without fear of reputational consequences. Rather than signalling a lack of authenticity, anonymity was perceived as enabling more open participation while still safeguarding their professional image.
Furthermore, participant L4 admitted that he keeps his personal and professional posts on different platforms.  Participant L4 described: 
“Well, I don’t have a fake account. So, I internationally separate my personal and professional social media accounts. For hobbies or daily activities, I usually post on Facebook, but for work matters, I share them on TikTok and Instagram.” (L4)
When asked if he uses a pseudonym on any of his social media accounts, he confirmed that he still uses his real name on all of them. Participants described various ways to separate personal and professional identities on social media. Three lecturers (L3, L5, L4) did so by using pseudonymous accounts or using different platforms for personal and professional purposes. For L3 and L5, pseudonyms and anonymity offered comfort and freedom of expression without fear of judgment, while L4 preferred to use her real name but separate content across different platforms. The following Table 4 presents the description of this theme.
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Description of Managing Professional Boundaries on TikTok
	Theme: Managing Professional Boundaries on TikTok

	Subtheme
	Codes
	Extract (Interview Quote)

	1. Use of Pseudonyms / Fake Accounts
	Anonymity for comfort

	“Actually, I have two TikTok accounts… I prefer using an account with a pseudonym.” (L3) 
“Yes, I have a second account…” (L5)

	
	Freedom of expression, Reduced Pressure
	“Well, it feels more comfortable to comment using that account. People don’t know who I am, so… I’m not scared of being judged.” (L3) 
“There’s a certain freedom that comes with being anonymous, unrecognised, and I think people find it easier to express themselves that way.” (L5)

	2. Platform Separation (Personal vs Professional)
	Different platforms for different roles
Use of real identity; Professional credibility
	“Well, I don’t have a fake account. So, I intentionally separate my personal and professional social media accounts.” (L4)
“I still use my real name on all of them (accounts).” (L4)


	
	
	



To further clarify the relationship between the three main themes, a Venn diagram was developed as follows:  
[bookmark: _Ref209304918]Figure 2 Venn diagram illustrating the intersection of themes


Figure 2 illustrates the intersection between professional identity performance, emotional experience, and boundary management among Indonesian English lecturers on TikTok.  This diagram shows how lecturers in Indonesia relate their professional identity, emotions, and manage the relationship between professional and personal boundaries. With the help of professional branding, their online identities reflect their roles as coaches, mentors, and educational influencers. However, their involvement is highly emotional, encompassing anxiety, reputational risk, and public expectations in addition to pride and motivation. They use boundary management techniques such as content curation, platform separation, and pseudonyms to balance these dynamics. When these aspects come together, professional identity is heavily influenced by feelings, shaped by careful branding, and controlled by flexible tactics. The role of the hybrid professional, which is fluid, constantly negotiated, and reflects the changing demands of professional life in the digital space, is at the heart of this. 
Discussion
This study explored Indonesian English lecturers’ perceptions of TikTok as a platform for constructing and performing professional identities, their emotional experiences, and the strategies used to manage professional boundaries. The findings indicate that TikTok functions as a hybrid professional space where identity, emotions, and boundaries intersect, influenced by broader socio-cultural expectations of Indonesian educators to represent moral and intellectual authority.
Regarding professional identity, the findings showed that Indonesian English lecturers in this study performed multiple roles such as scholarship mentors, public speaking coaches, and educational influencers, thereby extending their professional practices beyond the classroom. This resonates with studies on the platformization of professionalism (Kerssens & Dijck, 2021) and the emergence of teacherpreneur identities (J. Wang & Curran, 2024). Yet, while international studies often describe these practices as opportunities for professional autonomy and visibility (Aguilar et al., 2021; Harvey & Carpenter, 2020), in Indonesia, these practices intersect with strong cultural norms of teachers as role models (Wibowo, T., & Syafuddin, 2024). Other studies also emphasise that teacher identity on TikTok is constructed not only through instructional content but also through everyday micro-narratives such as #teacherlife (Hartung et al., 2022), while some teachers strategically project professionalism to maintain credibility under public scrutiny (Barber & Literat, 2024). As a result, TikTok offers lecturers new space for professional branding and recognition, but also makes them vulnerable to monitoring if their content is deemed incompatible with cultural ideals about teacher morality.
In terms of emotional experiences, Indonesian English lecturers reported both positive and negative outcomes. Positive emotions such as pride were experienced when their content supported student success, echoing Liu et al. (2023) on professional self-esteem in digital contexts. At the same time, participants described feelings of anxiety, vulnerability, and reputational risk. These ambivalent emotions can be understood through Hochschild’s concept of emotional labour (Peat & Ridge, 2023),  where educators regulate their emotions to meet professional expectations, as well as through Papacharissi’s (2015) idea of affective publics. On TikTok, emotions circulate across digital networks, generating solidarity but also criticism. In this sense, lecturers’ pride in student achievements reflects participation in positive affective flows, while their anxiety about negative comments illustrates how affective publics also expose educators to reputational vulnerability. This is consistent with recent work showing that teachers’ emotions on TikTok both negative emotions such as anxiety and stress, along with positive emotions such as satisfaction, arise from the interaction between the teacher's goals and environmental factors, including student performance and platform feature (Gu et al., 2022), and that collective hashtags such as #teacherquittok or #teacherlife foster solidarity among teachers facing workload stress and burnout (Barber & Literat, 2024; Hartung et al., 2022). For Indonesian lecturers, TikTok amplifies the emotional burden of teaching, requiring a balance between authenticity and self-censorship (Shen, 2022; Xie, 2021).
Boundary management emerged as a crucial response to these identity and emotional negotiations. Some lecturers adopted pseudonyms or created second accounts to preserve anonymity, while others segmented their use of platforms (e.g., Facebook for personal purposes, TikTok). Rather than undermining authenticity, pseudonymity in this study functioned as a rational adaptation to cultural expectations, offering safer spaces for self-expression (Brandtzaeg & María-Ángeles, 2020). Similarly, research highlights that TikTok blurs the boundary between entertainment and educational content, creating risks that compel teachers to manage their reputations carefully (Zhong & Lee, 2024), while studies of e-professionalism emphasise the need to separate social and professional personas to avoid identity confusion (Nasri et al., 2023). In Indonesia, the elevated social status of lecturers as intellectual and moral authorities magnifies the risks of digital missteps, making boundary strategies essential for sustaining credibility. Meanwhile, studies of e-professionalism emphasise the need to separate social and professional personas to avoid identity confusion (Nasri et al., 2023).
The findings of this study provide both theoretical and practical contributions to the understanding of professional identity construction in digital spaces. Theoretically, the analysis demonstrates that Indonesian English lecturers’ practices on TikTok can be explained through Goffman’s (2021) dramaturgical perspective of identity performance and Hochschild’s (1983) concept of emotional labour. Lecturers’ self-presentations resembled frontstage performances designed to meet cultural expectations of educators as moral and intellectual figures, while their regulation of pride, anxiety, and vulnerability illustrates the demands of emotional labour in digital environments. 
At the same time, the study extends these frameworks by showing that boundary management is not an auxiliary concern but an integral dimension of professional practice online. Taken together, identity performance, emotional labour, and boundary management emerge as interdependent rather than discrete practices. This resonates with Wenger’s (1998) concept of communities of practice, in which professional identity is continually negotiated through participation in social and cultural interactions. It also supports recent scholarship emphasising the convergence between social media and teacher professional identity, see (Fallah et al., 2023; Safriyani et al., 2023; Santoso et al., 2021; Ulla et al., 2024). By integrating these perspectives, this study advances the literature on digital professionalism by highlighting the unique interplay of cultural norms, emotional labour, and boundary strategies in the Indonesian higher education context.
Practically, these findings advocate for professional development that moves beyond technical digital literacy, preparing lecturers for the hybrid professionalism demanded by platforms like TikTok. Such training must equip them not only with pedagogical digital skills but also with the emotional resilience and boundary management strategies needed to navigate the significant rewards and risks, from professional growth and student connection to public scrutiny and reputational pressure. This study's contribution lies in revealing TikTok as a transformative arena where identity performance, emotional labor, and boundary management are deeply interconnected; the pride of online engagement is inseparable from its vulnerabilities, compelling lecturers to adopt strategic defenses like anonymity, thus framing digital academia as a space of opportunity inherently bound to emotional and social accountability.
Conclusion
This study shows that TikTok is changing the professional role of English lecturers in Indonesia by expanding their identity beyond the classroom into a hybrid position as mentors, coaches, and educational influencers. Although this platform provides opportunities for professional development, exposure, and stronger relationships between lecturers and students, it also reinforces society's expectations of lecturers as moral role models, exposing them to scrutiny, criticism, and reputational risks. Further findings show that professional identity performance, emotional labour, and boundary management are interrelated processes: lecturers derive pride and motivation from their online presence, but must also deal with pressure and vulnerability, prompting them to adopt strategies such as anonymity, content curation, and platform separation. Overall, TikTok functions not only as an entertainment space but also as a hybrid space for teaching, self-branding, and role modelling, where growth opportunities are inseparable from emotional and social accountability. Finally, this study provides a new framework for understanding how digital platforms reconfigure digital academic professionalism, where growth and visibility are inherently tied to increased emotional labour and social accountability. 
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